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A jlODCt Fim THE STAFF OEVECllPltEilT OF 

comiuiiiTy cqtiECi: pabt-tiic faculty 



Ijitroduetion 

Tfiroughotit the i9?0»s and into the present decade af the 
80* s, staff developwestt in the cosuftunity college has beeoise a 
or priority on aany two-year campuses Cifamiaiis and HtllAcft, 
1976), Conferences^ workshops, seiiinars^ university degree 
programs and training insitittstes directed toward coanunity 
college faculty and staff have proliferated. Likewise, the 
litcrattfre of staff development, especially that pertainifuj co 
in-service training as initially identified by laliace C197S) 
and Tlrrell (1576), has grown at an acceleratsd pace. 

Th*» need for staff develo|^ent pro^fjiiKS for ftill-.tliae 
fafcnilty has hvtm well docuaen&od k«y nuHerous research, studif^. 
0*Banion C19?2) stated that in-service training needs strong 
"support: because It provides the best opportunity for coaKunlty 
colleges to renew and expand their programs. Unless st«ff 
meabers are supported in their professional dcv£^lop»cnt , the 
needs of students cannot be set. According to Houston and 
Pankrat/ (1980, p. iv); "The tragedy in American education is 
that , in splte of the high intersst in staf f deyelopise^^^^ 
efforts are laeager with trlvai results in terms of the teaching 
profession.** 

The community college not only has dared to examine 
itself but increasingly seeks a total Cf^prehensive picture of 
its effectiveness in fulfilling its declared purpose and mission. 

life 



However, according to Sessions (1979} there is an tttportant 
constitycney «f tim t«r(»^year colLefe mhlch is the part>titte 
facility tttK^r. lender and Hamons {1972} reiated that few 
institutions have given serioys attention to the critical roie 
of p*rt-ei«t fietiliy and even fewer have developed structured 
plans for training and servicing thesi. 

pirl^tlRf^ faculty are eapioyed for their profes- 
5ton.i| eo«tti««|encc» not for their pedagogical traininq. It 
falls to the eaiployinq instituiion to provide adei|uatip orientatic 
In-service training, and opportunities for faculty develop»ent 
CCrynes 1777; IfeOougie 1980; S«Sth 1980). P«rt>ti«e f«cislty 
who «re not faailiar with cociaiunity coileses need to understand 
their Missions, goals, programs, and procedures and l»e awara of 
students* particular educational needs CGappa, 

Although staff developHient for full-time coaaiunity 
eolici|« faculty has been a concern for so^e time and fomal 
attempts to assess specific needs «ade by researchjsrs as 
Sanlln Cl£^67>, American Associat on of 3unior College {1969} 
and 0»Banion (1972), only recently has any interest been shown 
in the part-time instructor. Ande-son (1975, p. gff) has written 
that colleges must consider several vital cadrft of part-time 
faculty. Of particular importance is the specific recommendation 
to; "encjurage part-timers to participate In faculty meetings 
and staff training programs, and In college affairs in general," 
Hammons (1975) further suggested that if the talents of the 
part-time faculty are to be aaxiaally utilized, each community 
college must develop a systematic program of preservlce and 
in-service training for then. Lombardi (1975, p. 18) added 
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credence tr thi:> by his statement that: "the lack of staff 
<levelop«ertt» preservice orientation » and in-service trainiitQ 
fsrogrars for part-tine community college instructors *is con- 
sidered a serious profeie*.** 

It se«»s «9|i£reftt fro« the fore$oln$ data thtt critical 
needs e«ist fttr tht staff deveiopment of part-time faculty in 
the eowiunity col lege. This need is particularly act&te in tho 
atate of Nevada where the coaviinity eollefe syste* l& relatively 
new. Speaking directly to this issue, the president of Itevada'S 
largest eomtiuitity college, Pr. 3udith Eaton Cl^Bi) stated in a 
personal letter to thi£ writer that: 

Clark County Co^nunlty Collage Is attenpting to 
develop a. coei|>rehafiaive staff daveioj^ent progrMB 
for part' time staff and would greatly benefit 
frott recofiimenddtiofiS' concerning structure and 
substtince in this area. On-Qolnq part-tiae 
f.icitlty require institutional support as they 
continue »-o work with us in the developwent of 
proqrasis and the realization of institutional 
(|oais* Coeprehensive review of adjunct staff 
needs and concerns followed by ^rograe of in- 
pi emcntation based upon identif*^^ areas of growth 
will be of iiajor value to the institution over the 
years. 

In an effort to seet the documefited need for staff 
developwcnt of ptrt-tise faculty in southern Nevada, the con- 
ceptualization and design of an appropriate ^odel for program 
development has been undertaken* The isodel focuses on the 
Ktrgest community coiiei|e instl tutluic of the State, Clark 
County CuPiRunlly College. 

The proposed plan developed based on several criteria 
which initially served as the research guestions. The first 
of these were perceived needs for part-tine faculty staff 
devel4>pment as identified by all community college professional 



staff. The second nas the identifieatimi cf optiaym desirable ♦ 
conditions for the conduct of a staff dcvelo|>aieiit program. 

The oiodei was developed and is hased on a need confirmed 
by the literature, an extensive survey conducted awong 
coRNiunity college faculty and revietar by an advisory committee. 
It is organized and presented In the following stanners 
CI) AdKinistration of the training, (2) Oetersiination of 
training needs, C3I Oevelopsient and organiration of eurriculutt 
coMponents, Identification of populations to be served, 
(5) Logistics of the training prograis, {6} Funding, and 
C7> Support services. 

THE MODEL 

Administration of the Training 

UltiMdte responsibility for the overall administration 
of part-time faculty st«fcff dcvelopatent sh^.'d reside with the 
office of t*ie academic officer in charge of instruction. Since 
this officer, usually a dean of educational services ^ dean of 
instruction or dean of academic affairs, has numerous other 
responsibilities, an assistant dean or director should be 
appointed to assume the specific duties. This appointment, 
howeyer, ^^o^id not preclude the dean* s^^^c but rather 

should enhance the opportunity for administration to reaffirm 
its support for quality instructional development and delivery 
by part-time faculty. 

The responsibility of the appointed person would be to 
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coordinate ail caitpus staff developsiefit activities with 
special emphasis placeci on part-time faculty training. 
Further, this actsinistra tor would serve on any institutional 
professional developnent co»aiittees and see that part-tiiRe 
faculty training is nade an integral part of the total ed- 
ucational process. 

To insure that all faculty are informed ahout part-tine 
faculty staff development activities^ a stroni} In-hcituse 
prmjram of promotion should fee instituted. Every effort should 
he made tc explain the benefits of total staff participation 
and to mnllst the ft&sisianee &f Ail professiunjii staff. Onm 
wfty of dC€;cuBpllshiit9 th-ls would be to Institute a K*eli 
organ i/f^d ind coordinated mentor system thereby linklns) 
rull-tlmc and part-tiiie faculty directly. The promotional 
effort should include data rerjarding in-housc university credit 
which would be arranged for participants as well as specific 
and special incentives that could be offered by the in:,tituticn. 
Specific incentives might include salary increases, priority 
in teaching assignment, voluntary committee participation or 
leadership and supervisory responsibilities which might 
capltaii^e on experience obtained outside of education. Every 
effort should be made to help part-time faculty avail themselves 
of staff development training » including an appeal to their 
comm i'tmen t' "tdnt he ' educd 1 1 on 'prof e'ssi^on ' ~ — — 

Fin liy, provision should be made for an an-going 
program of evaluation,'^ h successful program would focus 
primarily on formative evaluation but would not exclude 
others as may become necessary* 
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Determifiatiort of the Training bleeds 

h f omal trainli)9 program atusi be based on the needs of 
the population to be served. In this case» eoa^iunlty college 
part-tine faculty. A search of the literattite and a survey 
of part-ti^e faculty Indicated that the followlfig major 
cdtecforics should be addressed in a staff develcpnent training 
programs (1) Instructional developnent and delivery, 
(2) Legal aspects of education, C3| Hission of the conmunity . 
college, and (^) Ciassrooai and iat> otanagesient of education. 
These c&tefories will be expanded upon in the followlns section, 
An «A«lys!s of thft survey deta suggests that the listed 
cjliegoriiss be addressed in the curricului^ with the following 
order of priority: 

I* Hission of the Co«i»unity College 

2* Instructional Oevelopment and Delivery 

3* Legal Aspects of Education 

4. Clas&rooa and Lab H^nageiient of Education 

5 

Each of the broad categories listed above contains 
nufltcrous specific potential curriculum coibponents. These are 
developed and organized in the following section* 



DevelopBient and Organization of 
Curriculum Coisponents _ 



The «odel includes potential curriculuii cosiponents 
identified fro«8 the literature and included in the survey 
component of the study* Part-tlwe faculty were asked to 
indicate the perceived tra.ining need for each element and 



from this a prioritized listing was developed. The following 
outline is a result of the coapilation, analysis and prior- 
itization of the data. It would he used in writing the staff 
development training program and course syllahus. 



1. Mission OF THE COHHUHITV COLLEGE 

!• Adult and Continuing Education 

2. Vocational - Technical Education 

3. University Transfer Edycation 

4. General Education 

5. Oevelopisent#l Sducfttiaii 

6. Philosophical Base 

7. Historical Oeveiopsient 

U. IIISTROCTIOMAL OEVELQPMEfIT AND DELIVERY 

I. Increasing Student Hotivatlon 

2m Reinforcing Student Learning 

3. Accoisnodating Different Learning Rates 

Coope ra t i on /CiMsiuni cat ion Amo^f Colleagtses 

5. Characteristics of Effective Instructors 

6. Course and Currieuluw Development 

7. Grading Systems Compatible With 

Instructional Objectives 

8. Self -Analysis of Teaching Skills 

9. Developing Course Outlines 

10. Writing Test Iteais 

11. Writing Instructional Objectives 

12. Diagnosis of Learning and Teaching Frobleas 

13. Application of Learning Principles 

to Instruction 

14. Course Entry-Exit Level Skills Assessaent 

15. Selecting, Developing and Using Multi-Hedia 
Learning Resources. 

16. Academic Advising/Counseling of Students 

17. Helping Students to Explore Their llotlves. 

Attitudes and Beliefs 

18. Techniques for Evaluating Instructional 

Strategies 

19. The Use of Coaputers In Teaching and 

Learning 

20. Utilizing erCup T»rdcess Skills In Class" 

.Discussions 

21. Use* of Cowwunity Resources as Teaching Tools 

22. Writing Lesson Rans 

23. Identification ©f DevelopRientai Education 

Students 

2ft. Textbook Selection and Review 
25. Applying Research Findings on Teaching 
and Learning 



2fi. StrtieturSng iRterdiscipiinary learning 
Cxperiencesc 

27. Developing ^rograsis for Oisadvantaged 

and Hand! capped Sttident*:. 

28. Oeveloping and Using Seif-InstructioRal 

Paclcages 

29. Orienting Students to Individualized 

Instruction 

30. Oeveldpifig Audif}«?utoriai Instructional 

Hatorlals 

Jl. Conducting Researeli Hei«ited to TeacNing 
and Learning. 

* Eieaents Z7 - 31 altoiild, be included only if ti«e 
permits* 

III. LECAL ASPECTS OF EDOCATlQtl 

ft' 

I • Accoun tafii 11 ty 

2. ili sc i pi i nary Rules and Regulations 

3. Acadesiq Freedom 

Civil Rights/Hon-Biscrimiaation 
5, Liability 
6m Grievance l^roeedures 

7. Malpractice Cto be included only if ti«ie permits) 
IV. CLASSRO0H AND LAB HAHAGEHEHT OF EDI|CATIOH 

1. Communications With Adsiinistrators 

2. Organizating and Haintainitig the Learning 

EnvironiRent 

3. Safety Considerations* Fire & Accident Prevention 

4. Security 

5. Inventory Control and Record Keeping Cto be 

included only If tlise permits) 



From the list of organized curriculum elements presented 
above, specific unit objectives and material together with 
delivery methods should be selected. Finally, key prnfessional 
staff selected fr<^ adi8inlstratOrr/~fuir-time and pa^vt 
faculty, should be identified and invited to assume a leader- 
ship role in the presentation of instruction* 
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Idesitif ication of Popylations 
to lie Served 

The primary jiopulatlori targetei! by this model is 
part-iiiRe faculty tedcfiln^ at the coaayifiity college level of 
hlglier Cilttcatlon. However, full- ti«e faculty and admiri'* 
lstr»iors pn&t also be intlnateiy involved as sypportirig staff, 
li fl«» iilr«iii«|y siiffftsted tMt fuil-ti«e faculty iCt is 

Rfftnters id tii* i^rfeotiniftrs. TItIs Mpould have several &*ii*fir<s 
tucli es ln*ifit'ltt|| further continuity anioiig iostittition&l 
pfdf r«ni^ m4 htlplng part»tl«e facyity feel a part af the 
t»>tai ififiititutlofiai staff. 

Admiiilsirators play a vital role. Without ttieip support, 
«!spef!l»»ily those directly responsible for instruction; the 
staff dcvclopoicnt prografii is docked to failure. The role of 
administrators is so lispi^rtant that leadership for the program 
must be given to an administrator singulariiy responsible for 
the total prograa. Ultiiiate responsibility for the success 
i>f the program siusl rest with this person. 

The focus of the prograsi is part->tiiie faculty and as 
such, they are the siajor population segment to be served. 
Part-timers must be nade to feel a vital part of the staff 
and must be treated as professionals in their field. They may 
hoiicvf^r, h.svc llsilted training as professional educators and 
tfiiis need the iefieflt of the proposed training^rograa.^^ 

Mew part-time faculty should be forsally Integrated 
Into the total institutional effort through a well planned 
orientation neeting. Following this, it is suggested that 
they be Included in periodic college-wide fseetings. Finally, 



they should be invited to actively participate in divisional 
flifttjtintjs. 

To insure that a staff development training program is 
well accepted and successfyi, part-timers «ust fee included 
in every step of the program plan. Their active participation 
in the development and delivery should not be overlooked. 

It is important and wrell docunentcd in the literdtiire 
ih&t qyalified staff administrators, full-time and part-ti«e 
f.imiity be IntiRiateiy involved in the development an^ delivery 
of Instruction, tspecially acute would he the involvement of 
p«if lot |»t;rs who «*jy bring a vast amount of experience ^d 
traininq from outside the formal academic setting. Th^se 
people would add hreath to the program and possibly relate 
to. peers in a way that could not otherwise he achieved. Also, 
in the course of this research, many part-time participants 
indicated qualifications and a sincere desire to be actively 
involved in such an effort. These people should be contacted 
and their expertise utilized. 

Logistics of the Training Program 

Most part-time faculty teach throughout an entire 
semester and usually during the evening hours when the institu- 
„i i-?.JiLA® o"v Also, time for professional, deyelopipgpt is 
at a premium because they are employed full-time on jobs 
outside of the institution. With these constraints in mind 
and bassd on the data collected, the following suggestions are 
offered in es^tablishing the logistical parameters of a staff 
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■■ skill s-prev^^^ . 
■ ■■■•2- ■ :T<> 4,«k,4ur --t^ 

cither breaks during on 
weekei^ds durinQ the sch&ol year* . • # 

^ i* J Aui0ust ^ SeptembeF and January should lie selectod 
as the most convenient nonths for the conduct * of 
training. , 

4, The longest duration for any single workshop 

should be limited to one-half to one day* 
Due to the extensive digiount of potential instructional 
M«terial to be tdught, some discretion roust be used in pianninq 
for tit* total staff development program. Obviously, t single 
workshop per year will not «iiffice> so it is suggested that 
the program be designed to be on -going with a mininum of two 
major workshops per year. Also, some thought should be given 
to the feasibility of offerijtf several short workshops 
throughout the year and allowing part-time faculty to select 
those most convenient to then and meeting an immediate need. 

Since au on-campus loc«tion f or training seems to be 
the most desirable, a suitable location should be selected 
which wUl accommodate the maxiwum number of perticipants 
expected. Also, provisions should be made for refreshments 
and meals if possible* 



Any quality :io struct! oft^^^^^^ must draw from two 

'R^*i<>.r , respMcee^r htjwan and f inan human rescurqei 

requircfi for th(^ propo program, have 

already been addressed. The niigrt«i«l rtftdurettr* have not 
ana 'i8:ast'"~fae delipilted;;'!©*^''! t'liey '"l"^pii#f " iiRniii>»'i'f try" ''"restrictionsi 

Since ,th„e, priwa.ry purpijie -.©f p^,rt«ti,M,» fa.istiity staff, 
development I& io assist par l-tlmiiri in lit^ci^t ^liofl educators 
a «»»<^e]f«te^aroount ^tt'Wft ,tiy th.in» .How.ever-'!, .> 

this should be /the case only if dtlmr iiviHiii»S| uf fimding 
cannot; be found* 

The survey data inaicated ihil; p#ri«^|ig«r« n^uld be 
willing to pay a cost#f $10.00 t© llOiOO fur thfi» program 
• specially if the program wust fee ctindit43t«d in ail off-campus 
location. If a charge is in fact pasiod on to th© faculty 
some form of itemized listing should be provided so that they 
know how the money is to be utilized* Benefits for their 
Investment should also be explained such as in-service 
university credit » certificates of eofflpletion, course handout 
matcriaisy or meal expenditures. 

rintiliy, some form of funding may have to bo arranged 
for specialized support services. This might include special 
printing oostSt rental fees for audio visual equipment or 
honoriiriums for speakers and workshop leaders. 

Support Services 
Several vital elements niist be siade an integral part of 



a total staff deve|o program.^ : is 

the formation of an Advisory cbminitt^e which w^o^ function 
under the direct siipervislon of the ada^^^^ in charge 

of the {urogram* The cj^mit tee would be represeAtative of 
.ill staff involved in the program and would include faculty 
from all iftj&trucy ort^^ Con si deratioii 

should he given to providing these people with an honorarluoi 
for their services so that they are rewarded with an incentive 
to give the best^ possihie performance* 

The duties of the committee should include assisting 
with the specific planning of appropriate workshops , liaison 
with other related advisory committees, and publication of a 
newsletter designed to keep all staff aware of coming pro- 
fessional development opportunities. Meetings af the advisory 
committee should be held frequently, especially at the onset 
of the program, and should be open to any interested staff. 

Another support service which should be provided is the 
pubi I cat! on of 4i part-time faculty handbook.. Included in th« 
handbook would be the following; the mission of the community 
college, governing board and college policies which relate 
directly to part-time faculty, key calendar dates, matters 
of salary and fringe benefits, absences and substitutes, 
emergency prpcedures, services available on campySj key 
administrative personnel and, evaluation and grading procedures* 
The handbook should be structured as a ready reference tool 
for the part-tiners and should include other data the advisory 
committee deeois necessary* It could be modeled after the 
full-time faculty manual and should be updated every year* 
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A final iiiplusi on in the hanilboofc sho^ild be a section 
tiealinq with upcfwting staff development workshops or 
activities. The goals «)tid objectives of such 3 program 
should he eleariy stated and the herief its of staff partic- 
ipalion explairieti* 

A fiftal COR si deration for staff developaent support 
roust be the full cooperation of first line supervisors or 
divisional directors* These people must provide schedule 
flexibility, substitutes, released ti»«t, travel funds or 
whatever is necessary for the ultimate success of the 
profram. Often timfts ^yen $lnspl« words of cncoura§eittent to 
pttrt-tiaie f acuity provide tht tieeassAry laip&tus to insure 
Atteecs& of « profrani. 

■ * • " 

The above discussion focused on a (nodel which can be 
used in the development and refinement of a staf I developcnent 
iraininf program for community college part-time faculty. 
The model was based on a review of literature, a survey 
conducted among professional community college staff and 
communication with an advisory committee. The organization 
of the presentation was based on major categories identified 
In the literature and prioritized with respect to data 
collected in the survey. Potential curriculum components 
were listed and program parameters were identified. The 
model is the culmination of the total research project and 
can be used as a blueprint for further program development* 



Every effort ifras pade to keep the fltodel broad enough to 
«cco«notfdte Iwweili^tic. md changing fieeds and to maHiinize the 
creativity of the program advisory c<»»8iittee and the admin- 
istrator in charge of the total effort* 



SIBLIOGRAPHY 

American Asspciation of 3uiiior Colleges* In Serv ice 

Training for Factilty and Staffs A Survey o f "Sun lor 

«in<l Cooiiinity College Administrators , (facuitv 

Development Project J, Washington, DVC, 

Anderson, R^obert B. "Adjunct Faculty Deserves a Better 
Deal." Change, 7:8, ^fy, September, 1975. 

Bender, Louis W. and 3ames 0. Hammons, "Adjunct Faculty: 

Forgotten and Neglected. •» Community and Ounlor Colleae 
Journal , 43:20-22. October" , 1^7^. — ^ 

Clark County Community College. Personal correspondence 

between Dr. 3udlth Eaton; President, and the writer. 
3uly 28, 1981. 

Cappa, Judith M. Par t-Time Faculty; Higher tducation at a 

C rossro ads, ASHE-ERIC Higher Education ftescarcii t^eport 
No. 3. Washington , D.C. Association for the Study cf 

Higher Education, 198^. 

Gryraes, Robert 3. Staff Development for Adjunct Facullv t 
:i. Sargeant Reynolds t'ommunity College. Viroinia. 
ED 125 £87, 1977. ^ * 

Haramons, 3ames 0. Proceedings: The Conference on Questions 

and Issues on Planning Community College Staff Devel op- 
ment Programs. University Park :Pennsvlvania State 

University Press, l^^S. — 

"How Effective are Short-Term Faculty Workshops. '> 



Audio-Visual Instructor. 20:26-27. December, 1975. 

Hrtiawons, 3ames 0. and Terry H. Wallace. An Assessme nt of 
the Development Needs of Community Colleges in the ' 

Northeastern United States , University ftark. 

i^ennsylvanias The center for the Study of Higher Educati 
The Pennsylvania State University, 1976. 



Lombardi, John. Part>Tiwe Faculty in Coremunitv Colleges. 
U.S. Educational Resources Inforaiation Center, EftlC 

Docursent ED US 316,. 1975, 



17 BfeSf MPY AVAIIABL^ 



HcDcMiglfi, Larry G, "Orientation Programs for Part-TiPie 

Faculty Hembers." Cowmimity College Review, 6:20-23. 
Summer, 1980. * 

O'Banion, Terry. Teachers for Tomorrow t Staff Development 

in the CotHmyfiity«>3ynror toiiege . Tucson t t/niversltv nf 
Arizona i*ress, 1^72. T 

PankratJ?, Roger and Robert Houston, (ed. ). Staff Peveloproent 

a nd educational Change . Develo|>8d by Teacher Corps: 

Aseociation of Teacher Educators. Reston, Virginia, 1980. 

Samlin, 3. R. "In-Service Education in American Public 
Junior Colleges," Doctoral dissertation, Illinois 
Slato University, 1967. 

Sessions, Virgil D. "Staff Development for Part-Time 

Instructors in the Coast Ci^iininlty Colleqe District," 
Doctoral dissertation. University of California, 
los Angftles, 1979. 

Smith, Rieh*rd R. "Can Participatory Programs Realize Part-Time 
Ftcuity Potential?" New Directions for Community Collaaas. 
Ho. 30, San Francisco:" "aossey. Bass, Inc., ""^ — 

Tlrrall , 3. A. "Community College Staff Development: An 
Annotated Bibliography Updated. ** Prepared for tha 
National Conference on Parsonnei Devalopment for Post- 
Secondary Vneational Education Programs of Leas Than 
Baeealatireata S>a9ree. St. Louis, No,;, January 1976, 

Wallace, Terry H. ComaiMfiity College Staff Development: An 

Annotated Bibliography, University Part, Penn sylvan fa : 
The Center for the Study of Higher Education, Jjie 
Pennsylvania State University, 1975. 



EHID Ofearliighoass for Junior Colleps 
Jill isms 

BEST COPY AVAlLABLi 



